
Understand
The big ideas of Aotearoa New Zealand’s 
histories

Know
National, rohe, and local contexts

Do
Thinking critically about the past and 
interpreting stories about it

Learning that cannot  
be left to chance

Schools choose topics and develop lessons and activities to weave 

the  UNDERSTAND ,  KNOW , and  DO  elements together.

https://instructionalseries.tki.org.nz/

DRAFT FOR CONSULTATION

Through building knowledge about 
contexts and drawing on inquiry practices, 
I have a deeper understanding that:

• Māori history is the foundational 
and continuous history of Aotearoa 
New Zealand

• colonisation and its consequences have 
been central to our history for the past 
200 years and continue to infl uence all 
aspects of New Zealand society

• the course of Aotearoa New Zealand’s 
history has been shaped by the exercise 
and e� ects of power.

Whakapapa me te whanaungatanga

Migration and mobility

Polynesian peoples arriving in Aotearoa 
New Zealand had already explored vast areas of 
the Pacifi c Ocean, creating island settlements 
from Hawaii in the North to Easter Island in the 
East to Aotearoa New Zealand in the South.

The stories of iwi and migrants from di� erent 
periods in our history convey their reasons for 
and experiences of migration. Sometimes these 
experiences were negative because of the way 
migrants were treated.

Tūrangawaewae me te kaitiakitanga

Land, water, and resources

Over the course of time, people have changed 
and been changed by the environment. These 
changes were governed by di� erent values 
and cultures that sometimes coincided and 
sometimes clashed. 

There were complicated relationships between 
iwi and early newcomers as those newcomers 
sought resources. Newcomers came for di� erent 
reasons and had di� erent experiences.

In my learning in Aotearoa New Zealand’s 
histories, I can:

• construct an historical sequence 
of related events and changes and 
recognise that others might sequence 
it di� erently

• draw on historical sources, giving 
deliberate attention to mātauranga 
Māori sources, to answer questions 
about the past. While doing so, I identify 
views that are missing and note how this 
restricts my conclusions

• identify the attitudes and values that 
motivated people in the past and 
compare them with attitudes and values 
of today.

Progress outcome by the end of year 6

Tino rangatiratanga me te kāwanatanga

Te Tiriti o Waitangi

There was much debate among Māori chiefs 
over signing Te Tiriti o Waitangi.

There are two versions of the treaty – Te Tiriti o 
Waitangi and the Treaty of Waitangi. Some key 
words and phrases are di� erent between the 
two versions.

While the versions were taken to other parts 
of Aotearoa New Zealand, not all Māori signed. 
Almost all who did signed the Māori version 
and were given assurances that it guaranteed 
their chiefl y authority.
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I have built my knowledge of stories iwi and hapū tell about their history in the rohe, and of stories 
about the people, events, and changes that have been important in my local area.

For the national contexts, I know the following:

KnowUnderstand Do

Below are some examples 
in the Instructional Series of 
Chinese histories and a link 
to the KNOW element. 

Our stories: 
Chinese histories  DRAFT FOR CONSULTATION

Through building knowledge about 
contexts and drawing on inquiry practices, 
I have a deeper understanding that:

• Māori history is the foundational 
and continuous history of Aotearoa 
New Zealand

• colonisation and its consequences have 
been central to our history for the past 
200 years and continue to infl uence all 
aspects of New Zealand society

• the course of Aotearoa New Zealand’s 
history has been shaped by the exercise 
and e� ects of power.

Whakapapa me te whanaungatanga

Migration and mobility

Polynesian peoples arriving in Aotearoa 
New Zealand had already explored vast areas of 
the Pacifi c Ocean, creating island settlements 
from Hawaii in the North to Easter Island in the 
East to Aotearoa New Zealand in the South.

The stories of iwi and migrants from di� erent 
periods in our history convey their reasons for 
and experiences of migration. Sometimes these 
experiences were negative because of the way 
migrants were treated.

Tūrangawaewae me te kaitiakitanga

Land, water, and resources

Over the course of time, people have changed 
and been changed by the environment. These 
changes were governed by di� erent values 
and cultures that sometimes coincided and 
sometimes clashed. 

There were complicated relationships between 
iwi and early newcomers as those newcomers 
sought resources. Newcomers came for di� erent 
reasons and had di� erent experiences.

In my learning in Aotearoa New Zealand’s 
histories, I can:

• construct an historical sequence 
of related events and changes and 
recognise that others might sequence 
it di� erently

• draw on historical sources, giving 
deliberate attention to mātauranga 
Māori sources, to answer questions 
about the past. While doing so, I identify 
views that are missing and note how this 
restricts my conclusions

• identify the attitudes and values that 
motivated people in the past and 
compare them with attitudes and values 
of today.

Progress outcome by the end of year 6

Tino rangatiratanga me te kāwanatanga

Te Tiriti o Waitangi

There was much debate among Māori chiefs 
over signing Te Tiriti o Waitangi.

There are two versions of the treaty – Te Tiriti o 
Waitangi and the Treaty of Waitangi. Some key 
words and phrases are di� erent between the 
two versions.

While the versions were taken to other parts 
of Aotearoa New Zealand, not all Māori signed. 
Almost all who did signed the Māori version 
and were given assurances that it guaranteed 
their chiefl y authority.
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I have built my knowledge of stories iwi and hapū tell about their history in the rohe, and of stories 
about the people, events, and changes that have been important in my local area.

For the national contexts, I know the following:

KnowUnderstand Do
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School Journal Level 3 May 2015

Bright Fine Gold
An article describing 
goldmining in Otago in the 
1860s, including a section  
on Chinese miners and  
their communities.

https://bit.ly/33lT2fR

School Journal Level 3 May 2015

Bok Choy
A fictional narrative set in  
19th century goldmining 
Otago. A Chinese miner 
rescues a boy from drowning. 

https://bit.ly/3nTY2BS

School Journal Story Library Level 3 2015

Bok Choy
A comic style version of 
the Bok Choy text, with 
supporting audio.

https://bit.ly/3emtplw 

School Journal Level 3 May 2015

Following Gold
A poem presenting the 
experience of a Chinese 
miner moving to Aotearoa 
New Zealand in the 1860s. 

https://bit.ly/3tpKS0K

School Journal Level 3 May 2017

Alvin and Me
A narrative about the 
author’s experience as a  
New Zealand-born Chinese 
kid, meeting a new boy at 
school from Hong Kong.

https://bit.ly/3nV5sEV

by Mark Derby

When gold was discovered near the Tuapeka River in 
1861, thousands of people flocked to Central Otago. 
Almost overnight, whole towns sprang up in remote 
spots where no one had lived before. The miners
came from many different places, but they all shared 
the same hope: to get rich. This never happened for 
most people, and they moved on. But for a time, 
Otago was home to a unique community. 

GABRIEL’S GULLY

The Otago gold rush began with a man named Gabriel Read. 
An experienced miner, Read spent ten days prospecting in Otago’s 
back country. One day, just on dusk, he spotted gold in his pan. 
It was, he said, “shining like the stars in Orion on a dark frosty night”. 
The place – at the time just a creek bed in an unremarkable valley – 
became known as Gabriel’s Gully.

Read’s find, in May 1861, sparked a frantic response. Men from 
New Zealand and overseas poured into the area. At the time, the only 
town anywhere near Gabriel’s Gully was the quiet port settlement 
of Dunedin. Over the next few years, Dunedin became New Zealand’s 
biggest city as thousands of miners passed through on their way to 
the goldfields.
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Jacob was helping Mother stack firewood when Ah Sum called by 
– Ah Sum who carried his vegetables from door to door, wrinkles 
stamped into his brown skin. 

The old man bowed his head to Jacob’s mother and lowered 
his pole to undo his sacks.  

“I don’t know how you can eat that muck,” said Mrs Bishop 
from next door. She had come out with William to beat their 
carpet, talking as if Ah Sum wasn’t even there.

“It’s called bok choy,” said Mother, giving Ah Sum his coins 
with a smile. She was a regular customer and always bought 
something. “Thank you, Ah Sum,” she said. Mrs Bishop sniffed. 

12

Bok ChoyBok Bok ChoyChoy
by Paul Mason

William sneered at Jacob once their 
mothers were indoors and Ah Sum had 
moved on. “Chinaman,” he said, putting 
down the carpet beater and pulling back 
his eyes with his thumbs.

Jacob’s face flamed. “I hate those Chinese 
cabbages, too,” he said. 

William just scoffed at him and began 
thumping the carpet again, sending out 
clouds of dust. Jacob knew he’d get more of 
the same at the schoolhouse. He glared at 
the figure of Ah Sum moving slowly down 
the street, clinging to the edge, his load 
weighing him down. Why did he have to 
choose that moment to come by? 

Jacob could hear William still sniggering 
and had the sudden urge to go fishing. 
He wanted to get away.

It only took a moment for the river to steal 
him. A stumble as he cast out, his worn-out 
boot on the slippery rock – and he was up to 
his waist in the rushing water. The current 
closed in, swirling and tugging. Jacob was 
swiftly dragged away into the middle, where 
turquoise turned to deep blue.  

Jacob flailed his arms. Then he tried to 
stand. Finally, he flipped onto his back, 
with his feet pointing down river. The cold 
squeezed his lungs. Dark shapes loomed up. 
Rocks – if he could only get to them! Jacob 
tried to move towards the rocks, but they 
came too soon. He’d got it wrong, and his 
body slammed against them. 

Jacob likes the tea. He is 
starting to feel better. 

Where are they? 
Your family.

No come to 
New Gold 
Mountain. 

He was so angry 
with Ah Sum earlier. 

Mother arrives, 
ushered in by 
Ah Ling. Ah Sum 
struggles to his 
feet to greet her.

Jacob feels his stomach twist. 

Family in Canton. Wife, 
children, everybody.

8

Jacob!
Are you
all right? Ah Sum 

rescued me.

Let’s get you 
home to bed.

Come by the house 
tomorrow — let me 

fi x you up.

Ah Sum shakes his head. 

No problem. 
No money.

I insist.

How can I 
thank you? 

Can you 
walk?

I left my home for a new story,
my heart heavy with questions.

What is chance and what is fate? What fortune
lies in rivers in slumbering wait?

No map brought me here – just tales
gilded in promises. I am

a rival among strangers, determined to turn 
the earth inside out until my luck has changed.

I follow gold. Sometimes I am lucky 
and meet its gaze and hold it close.

I am looking for a future, for my own
share of the light. The river offers few clues.

This is how you learn to walk alone.
This is how you write your story.

Chris Tse

19

A week before Alvin arrived, I got summoned to the principal’s office. I was a 
good kid. I never got into trouble. I was sure I’d done nothing wrong. But still, 
I couldn’t help worrying … 

Mr Tyson explained that there was a new boy starting. He needed a friend – 
someone to show him round, to help settle him in. 

“You speak Cantonese, don’t you, Chris?” Mr Tyson asked. 
I did, but only at home. Never at school. Speaking another language only 

drew attention. I didn’t want that.

•••  •••  ••••••  •••  •••

BY CHRIS TSE

16

New students weren’t uncommon at my school, but they came from other 
parts of New Zealand – never Hong Kong. My entire class was buzzing, but on 
the morning Alvin was introduced, he didn’t say a word. He played with his 
shirt cuff and stared at his shoes, avoiding eye contact. He looked like he might 
burst into tears at any second. 

Mrs Harrison showed Alvin to the empty desk next to me. She explained to 
the class that I was going to be his buddy but we were all to make him welcome. 
Alvin looked relieved to see a Chinese face. I told him my name and said that 
I could speak Cantonese – if I had to. 

“Thank you,” Alvin said. He spoke so quietly that, at first, I wasn’t sure he’d 
said anything at all. 

•••  •••  ••••••  •••  •••

My parents owned a Chinese takeaway and grocery shop. When we had shared 
lunches at school, my mum would deliver crispy prawn crackers and golden 
wontons, sticky with sweet-and-sour sauce. They were devoured. When I was 
old enough, I worked at the shop after school and on weekends, doing my 
homework in between serving customers and bagging rice. 

As I grew older, I was given more responsibilities: the banking, opening and 
closing the shop, taking orders. I had a very different childhood from all the 
other kids I knew. I wished I could hang out more, like my friends, but working 
in the shop was a way to help my parents. Like I said, I was a good kid. 

•••  •••  ••••••  •••  •••
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School Journal Level 3 May 2021

The Story of the Ventnor
An article documenting the  
true story of the sinking of 
the SS Ventnor and events 
connecting Chinese and Māori.

https://bit.ly/3nYY2jZ

The night of 28 October 1902 was calm and clear, but the 
SS Ventnor was in trouble. Ever since it hit a rock the 
day before, the ship had been drifting and slowly sinking. 
Now, miles out to sea off the Hokianga coast, it was 
about to go under. The people on board scrambled to 
the lifeboats. With only seconds to spare, three of the 
lifeboats made it away from the ship. The fourth lifeboat 
wasn’t so lucky, and thirteen people died that night. 
Also lost was the ship’s precious cargo: the remains of 
almost five hundred men. Most had died many years 
earlier, long before the Ventnor’s journey had even begun. 

The 
Story 
of the 
Ventnor
by Kirsten Wong

Gold rush
The SS Ventnor left Wellington on 26 October 1902, bound for 
southern China. On board were the remains of 499 Chinese 
men , most of them goldminers who’d been part of Otago’s 
world-famous gold rush. The first group had arrived in 
1866 to rework the goldfields that European miners had 
abandoned. For the Chinese, this was a chance for a better 
life. Times were tough back home in Guangdong province. 
There wasn’t enough land to grow food for all the people. 
War was making life there even harder. 

Many of the miners hoped to work for five years, save 
money, and return home. This plan worked out for some, 
but mining was dangerous work. Some men died on the 
goldfields. Others couldn’t save enough to return home. 
Chinese graves became a common sight in Central Otago 
and, later, on the West Coast.

Chinese goldminers outside their cob hut in Tuapeka, Otago
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Your Stories

https://instructionalseries.tki.org.nz/
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https://bit.ly/3nTY2BS
https://bit.ly/3emtplw
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Understand
The big ideas of Aotearoa New Zealand’s 
histories

Know
National, rohe, and local contexts

Do
Thinking critically about the past and 
interpreting stories about it

Learning that cannot  
be left to chance

Schools choose topics and develop lessons and activities to weave 

the  UNDERSTAND ,  KNOW , and  DO  elements together.

https://instructionalseries.tki.org.nz/

Our stories: 
Chinese histories  
Below are some examples 
in the Instructional Series of 
Chinese histories and a link 
to the KNOW element. 

DRAFT FOR CONSULTATION

Through building knowledge about 
contexts and drawing on inquiry practices, 
I have a broader and deeper understanding 
that:

• Māori history is the foundational 
and continuous history of Aotearoa 
New Zealand

• colonisation and its consequences have 
been central to our history for the past 
200 years and continue to infl uence all 
aspects of New Zealand society

• the course of Aotearoa New Zealand’s 
history has been shaped by the exercise 
and e� ects of power.

Whakapapa me te whanaungatanga

Migration and mobility

Mid twentieth-century Māori migration to 
New Zealand cities and overseas occurred at 
an unprecedented pace and scale, stimulating 
new approaches to being Māori while retaining 
connections to iwi values and practices.

Identity

Di� erent stereotypes of a ‘New Zealand’ identity 
have been purposefully constructed at di� erent 
times to defi ne who is included and who is 
excluded.

International confl icts

New Zealanders have participated in and 
responded to international confl icts in a range of 
ways. When and where we participated refl ected 
dominant views about our identity.

Tūrangawaewae me te kaitiakitanga

Land, water, and resources

Aotearoa New Zealand was claimed and named. 
Te taiao was cared for and transformed by Māori 
and by subsequent settlers.

Mana motuhake

Mana was central to all political and economic 
relationships in traditional Māori society and 
has continued to shape internal and external 
interactions.

In my learning in Aotearoa New Zealand’s 
histories, I can:

• construct an extended historical 
sequence of related events and changes, 
locate it in relation to the present, and 
recognise that others might sequence 
it di� erently using a di� erent frame of 
reference

• actively seek out historical sources with 
di� ering perspectives on the past, giving 
deliberate attention to mātauranga 
Māori sources. While doing so, I 
recognise that sources are incomplete, 
that there may not be a full answer to 
questions, and that my conclusions are 
themselves interpretations

• make an informed ethical judgement 
about people’s actions in the past, 
taking account of the attitudes and 
values of the times and the challenges 
people faced.

Progress outcome by the end of year 8

Tino rangatiratanga me te kāwanatanga

Te Tiriti o Waitangi

Many factors led to the development of the 
two major agreements between iwi and the 
British government – He Whakaputanga o te 
Rangatiratanga o Nu Tireni | The Declaration 
of Independence and Te Tiriti o Waitangi I The 
Treaty of Waitangi. They came about because 
each party could see benefi ts, although the 
nature of these benefi ts di� ered.

It is clear that Māori did not cede their mana 
to the Crown, and that they signed in the belief 
that it would give them power to govern in 
partnership with the Governor. 

The Kīngitanga was a signifi cant example of 
pan-tribalism in response to the challenges 
of increasing immigration and constitutional 
change. 

The state and the people

In the past, the government has selectively 
excluded and supported people through 
processes associated with voting rights and 
welfare provision. New Zealand political 
parties have had di� erent views at di� erent 
times about the role of the state in regulating 
people’s lives.

The state and the Pacifi c

Realm of New Zealand relationships have 
changed over time, for diverse reasons and 
with di� erent outcomes for di� erent countries. 
Pacifi c states have secured di� erent levels 
of independence, which impact on their rights 
to New Zealand citizenship, participation in 
international organisations, and agreements 
with other countries.

Page 10

I have built my knowledge of stories iwi and hapū tell about their history in the rohe, and of stories 
about the people, events, and changes that have been important in my local area.

For the national contexts, I know the following:

KnowUnderstand Do

Copyright © Crown 2021

School Journal Level 4 November 2019

Chinese New Zealanders
An article recounting the 
history of Chinese migration 
to Aotearoa New Zealand,  
from the 1860s until the 
present day.

https://bit.ly/3h8TNRp

School Journal Level 4 October 2015

Family Photographs
A prose poem reflecting on 
two old photographs of the 
author’s father at different 
ages, one in New Zealand 
where he was born, and one 
a few years later when his 
family has returned to  
China for a time.

https://bit.ly/33lShn1

Ever since the first Chinese came to New Zealand, the response to 
them has been mixed. In the early years, some people even formed 
groups to campaign for fewer Chinese migrants. 

Chinese New Zealanders
by Helene Wong

New gold mountain
It’s thought that the first group of Chinese to 
arrive in New Zealand were twelve goldminers 
who’d come from the gold rush in Victoria, 
Australia. They arrived in Otago in 1866. 
The men were welcomed for many reasons: 
they were hard-working, they didn’t want to 
stay long-term, and they were willing to rework 
claims other miners had abandoned. Gold had 
been discovered in 1861, but after five years, 
most miners were leaving Otago for the gold 
rush on the West Coast. Dunedin’s city leaders 
were worried. There were fewer people around 
to spend money. They wanted to keep miners 
in the area for as long as possible. 

Within three years, more than two thousand 
Chinese miners were working in New Zealand – 
“new gold mountain” as they called it. Many came 
from villages in southern China, where there 
was poverty and war. They hoped to find gold, 
become wealthy, and return home to provide a 
better life for their families.    Kong Cong, who came to New Zealand 

as a young boy to mine with his father

Chinese miners in Otago with Reverend Alexander Don

A troubled homeland 
In the late nineteenth century, life in rural 
southern China (known as Guangdong province) 
was incredibly diff icult. Overpopulation, wars, 
corrupt local off icials, and lawlessness made 
people feel desperate. Life was especially hard 
for the poor, who had very little power to change 
things. Many longed for a better life.

Canton (now called Guangzhou) was the 
biggest city in southern China, and it had a 
long history of receiving news from overseas. 
(Because of this, it was oft en referred to as the 
Gateway to the West.) People soon heard about the gold rushes in Australia and New Zealand. 
Seeing an opportunity, many men left  to seek their fortune, leaving their families behind. 
Although the majority planned to return home, this didn’t always work out. Some miners died; 
others never earnt enough money to aff ord the trip back to China.

INDDDIA
VIETNAM 

INDONESIA

JAPAN

AUSTRALIA NEW
ZEALAND

CHINA

Canton
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There are two photographs of my father 
and his family when he was young. 
You can tell these photographs are old:
they are black and white – and it’s not 
just the style of their clothing but the way 
they hold themselves, unsmiling, captured 
in that one long moment when children 
are not allowed to be children but 
forever still and emptied of play. 

Aotearoa New Zealand, 1929 
My father is four years old. 
He cannot speak English. He has 
two older brothers and two sisters. 
The boys wear woollen jackets 
with short pants; the girls short 
short-sleeved dresses with 
fitted bodices. They all wear long 
socks that wrinkle at the ankles. 
The older boys wear a tie and 
a handkerchief folded in their
jacket pocket. My father is too 
young for lace-ups, so he wears 
shoes with a strap like his sisters.  

They are about to return 
to China. I say return 
even though my father 
and his siblings were all 
born in New Zealand. Their 
grandfather arrived in 1896. 
He never returned.  

AlAlAlAAlAlAlAlAlAlAlAlAlAlAlAlAlAlAlAlAlAlAlAlAlAlAAlAlAlAlAlAlAlAlAllAllAllAAllllllllllllAlA isisisiisisssissisisissssisisisisisisisisissisisissisisisissssssisssssisisisiissiiissiisisissssssononononononononononononononononononononnooonononoooooononnononoononononoononoonnooonnooooonooooonnooooonoonn WWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWononononononononononononnnnoononnoonononnnononononoononononoononooonggggggggggggggggggggggggggggggggg

Canton, China, 1932
My father is seven years old. He has 
three brothers and two sisters. 
The brothers wear light cotton 
jackets with Mandarin collars.
They wear loose cotton trousers. 
Their sisters wear loose cotton 
dresses that come down 
well below the knees. None  
have buttons – their world 
is held together with loops, 
with complex Chinese knots. 

They are about to return 
to New Zealand. This is why 
the photograph has been taken. 
Who knows what might happen 
on such a long sea journey?

The family must pay £100 to 
the New Zealand government.
This is the poll tax. This is 
because the youngest was 
not born in New Zealand. 
Because they are Chinese.

A child of two or three is too 
young to be left behind. Not
a child of six or seven.
The family will have to work 
hard. They will have to save. 
When there is enough money,
they will send for my father, 
for his two elder brothers.

How long will it take?
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Your Stories

https://instructionalseries.tki.org.nz/
https://bit.ly/3h8TNRp
https://bit.ly/33lShn1

